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             West Cornforth Primary School 

Pupil Premium Strategy Statement  

This statement details our school’s use of pupil premium (and recovery premium for the 2023 to 2024 
academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

Number of pupils in school  251 (including 48 nursery 
children) 

203 Rec-Y6 

Proportion (%) of pupil premium eligible pupils R-Y6  51%   

Academic year/years that our current pupil premium strategy plan 
covers  

2023-2024 

Date this statement was published December 2023 

Date on which it will be reviewed April 2024 – July 24 – Sept 
24 

Statement authorised by Curriculum & Standards 
Committee 

Pupil premium lead Kathryn Costello 

Governor / Trustee lead Dennis Ramsey 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £133,100 

Recovery premium funding allocation this academic year £13,050 

Pupil premium funding carried forward from previous years (enter £0 
if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£146,150 
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Part A: Pupil premium strategy plan 

Statement of intent 

We will provide a broad, balanced and engaging curriculum, which is relevant to our children’s needs. 

We will teach and promote basic skills from the very beginning and will support children to achieve to the 

best of their ability. Children will have access to high quality resources, first hand experiences and 

enrichment opportunities across the curriculum. 

What are your ultimate objectives for your disadvantaged pupils? 

• Pupils are year one ready at the end of Reception  

• Language impacts upon writing (confident speakers - confident writers) 
• Pupils understand mistakes are part of the learning process and have the skills and confidence 

to overcome challenges and problems 
• Children are resilient learners 

• Increased number of pupils achieving at least the expected standard in maths and English at 
the end of KS1 

• Increased number of pupils achieving a higher standard in reading, writing and maths at the 
end of KS2 

• Monitoring processes show that pupils make at least expected progress in the foundation sub-
jects 

• Monitoring processes show that pupils make progress socially, emotionally and academi-

cally 

• Enrich our children’s cultural capital by providing rich experiences throughout their school 

life and giving them real opportunities to have a voice and engage in service 

 
How does your current pupil premium strategy plan work towards achieving those objectives? 

Children’s social, emotional and well-being needs take priority. Our plan is based upon targeted 
intervention and support. Once these needs are met, children start to learn. 
 
What are the key principles of your strategy plan? 

• Monitoring, observation and assessment 
• Early intervention and support 

• Parental involvement 

• Quality first teaching and effective deployment of staff to support disadvantaged children. 

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Lack of opportunity and positive, external influences negatively impact upon pupils’ 
self-esteem and self-confidence. (Including lack of outside hobbies and interests such 
as: drama, singing and music.)  
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The emotional literacy of pupils eligible for pupil premium is low compared to their 
peers.  This can affect their ability to concentrate on academic activities, especially 
when socialising, working with others or when tasks are challenging. Low levels of 
resilience can lead to an over-reliance on adults and a detrimental effect on academic 
progress. 

3 Limited speech and language development. 
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A number of pupils who are eligible for Pupil Premium do not enter early years at age 
related-expectations; communication and language are exceptionally poor. This 
means they need to make more progress than their peers to catch up.  

 

4 Interrupted/slowed progress due to the interruption of learning caused by the 
pandemic.  

Less engagement in supporting children to read at home; therefore, staff have to 
ensure there are opportunities in school to support and value reading. 

5 Low attendance rates for some Pupil Premium children impacts upon their learning. As 
a result, they are constantly having to catch up to their peers.  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Challenge 
number 

Intended outcome Success criteria 

1 Develop creativity.  

Learn to play a musical  
instrument. 

Develop self-expression through music and 
drama. 

Year 5 and 6 children are given the 
opportunity to learn to play the 
drums. 

After school drama and singing 
sessions are well attended.  

2 Develop and encourage early speaking, lis-
tening and attention skills 
Measured by: pupil voice outcomes and work 

scrutiny 

A high proportion of children in 
receipt of PP reach a good level of 
development and are year one 
ready. 

2 Increase enrichment activities which aid the 
learning of key knowledge and vocabulary  

Children develop a love of learning. 
Enrichment activities and 
experiences help develop and 
broaden language and vocabulary. 

2 PP SEND Pupils work with greater independ-

ence 

Measured by: progress and attainment re-
ports, observations and work scrutiny 

Evidence of reaching and 
exceeding targets. Progress and 
attainment closely monitored using 
BSquared. 

 

2 Raise the percentage of ‘expected’ outcomes 
pupils in reading, writing and mathematics in 

both key stages 
Measured by: progress and attainment re-

ports 

By the end of the academic year, 
attainment in reading for all pupils 
improves across the whole school. 
The majority of children are on 
track to reach at least age-related 
expectations. 

 Attendance rates are at least in-line with na-
tional averages 

% of persistent absentees is at 
least in line with national average. 

There are increased attendance 
rates for children who are in receipt 
of Pupil Premium. 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 

year to address the challenges listed above. 
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Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £85,590 

Challenge 
number(s) 
addressed 

Activity Evidence that supports this approach 

 

1 Teacher music CPD 

 

Involvement in artistic 
and creative activities 
such as dance, drama 
and music. 

 

Arts based approaches 
used in other areas of the 
curriculum, such as the 
use of drama to develop 
engagement and oral 
language before a writing 
task. 

EEF research summarises the impact of arts 

participation on academic outcomes. Arts engagement 

is valuable in and of itself and that the value of arts 

participation should be considered beyond maths or 

English outcomes. 
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Embed the use of Little 
Wandle (Systematic   
phonics programme). 

https://educationendowmentfoundation.org.uk/educati 

on-evidence/teaching-learning-toolkit/oral-

language- 

 

interventions    
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Continue to resource 
accelerated reader, 
Literacy Tree, Reading 
for Pleasure & other 
reading opportunities. 

Parental engagement has a positive impact on 
average of 4 months’ additional progress. It is crucial 
to consider how to engage with all parents to avoid 
widening attainment gaps. 

 

EEF toolkit: Parental engagement +4months 

3 

Teacher to be Elklan 
trained to support 
children with speech, 
language and 
communication 
difficulties. 

On average, children who are involved in 
communication and language approaches make 
approximately six months’ additional progress over 
the course of a year. All children appear to benefit 
from such approaches, but some studies show 
slightly larger effects for children from disadvantaged 
backgrounds. 

EEF toolkit: Communication and language 
approaches - additional 6 months progress 

 

Case Studies: Communication Friendly Settings | 
Elklan Training Ltd 

3,4,5&6  Maintain a higher staffing 
ratio in KS2 to enable 
ability grouping every 
morning. 

 

Quality first teaching 
based upon accurate 
marking, feedback and 
assessment. 

 

https://educationendowmentfoundation.org.uk/educati 
on-evidence/teaching-learning-toolkit/phonics  

The average impact of the small group tuition is four 
additional months’ progress, on average, over the 
course of a year.  

Evidence shows that small group tuition is effective 
and, as a rule of thumb, the smaller the group the 
better. Some studies suggest that greater feedback 
from the teacher, more sustained the engagement in 
smaller groups, or work which is more closely 
matched to learners’ needs explains this impact. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://www.elklan.co.uk/OurWork/CaseStudies/CFSe/#:~:text=The%20impact%20Elklan%20training%20and%20our%20Communication%20Friendly,testimony%20of%20staff.%20Some%20examples%20are%20shared%20here.
https://www.elklan.co.uk/OurWork/CaseStudies/CFSe/#:~:text=The%20impact%20Elklan%20training%20and%20our%20Communication%20Friendly,testimony%20of%20staff.%20Some%20examples%20are%20shared%20here.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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Once group size increases above six or seven there 
is a noticeable reduction in effectiveness. 

3,4,5&6 Increase TA support in 
KS1 to support focussed 
group work in class and 
intervention where 
possible   

https://educationendowmentfoundation.org.uk/educati 
on-evidence/teaching-learning-toolkit/small group 
tuition   

3 Employ a member of 
staff to lead nurture and 
well-being programmes 
Deliver programmes 
including: Elsa 

Deliver interventions 
relating to EWEL 
recommendations 

. 

Evidence suggests that children from disadvantaged 
backgrounds have, on average, weaker social and 
emotional learning skills (SEL) at all ages than their 
more affluent peers. These skills are likely to 
influence a range of outcomes for pupils: lower SEL 
skills are linked with poorer mental health and lower 
academic attainment. 
 
SEL interventions in education are shown to improve 
SEL skills and are therefore likely to support 
disadvantaged pupils to understand and engage in 
healthy relationships with peers and emotional self-
regulation, both of which may subsequently increase 
academic attainment. 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £17,000 

Challenge 
number(s) 
addressed 

Evidence that supports this approach Activity  

2 1. On average, oral language approaches have a high 
impact on pupil outcomes of 6 months’ additional 
progress. 

 

Targeted intervention to 
improve SALT/ 
Communication skills; 
particularly where these 
impact on learning 

3,4&5 1. Providing feedback is a well-evidenced and has a 
high impact on learning outcomes. Effective feedback 
tends to focus on the task, subject and self-regulation 
strategies: it provides specific information on how to 
improve. 

 

2. Feedback can be effective during, immediately after 
and sometime after learning.  

 

3. Feedback can come from a variety of sources – 
studies have shown positive effects of feedback from 
teachers and peers. Feedback delivered by digital 
technology also has positive effects. 

 

4. Studies that use digital technology, for example, 
intelligent tutoring systems that scaffold learning show 
particularly high impacts on pupil outcomes. 

In the moment English and 
maths support for  

pre-teaching or to fill gaps 
in learning. 

 

Intervention programmes 
includes:  

Lexia   

Freckle 

Splash 

Seesaw 

MyOn 

Accelerated Reader 

5 1.Metacognitive and self-regulation strategies have 
been used across the curriculum, with approaches in 
mathematics and science particularly successful. 

Provide emotional and well-
being support to specific 
children to enable them to 
contribute fully and engage 
in their learning:  

ELSA 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £43,659 

Challenge 
number(s) 
addressed 

Evidence that supports this 
approach 

Activity  Cost 

1 1. There is intrinsic value in 
teaching pupils creative 
and performance skills 
and ensuring 
disadvantaged pupils 
access a rich and 
stimulating arts 
education. Arts 
participation may be 
delivered within the core 
curriculum, or though 
extra-curricular or cultural 
trips which can be 
subject to financial 
barriers for pupils from 
deprived backgrounds. 

Increase enrichment activities. 
Activities to include: 
Drama  
Music tuition  
Cooking sessions 
 
 

£10,000 

 

£6280 

2, 3 

 

1. Providing feedback is a 
well-evidenced and has a 
high impact on learning 
outcomes. Effective 
feedback tends to focus 
on the task, subject and 
self-regulation strategies: 
it provides specific 
information on how to 
improve. 

2. Self-regulation strategies 
have been used across 
the curriculum, with 
approaches in 
mathematics and science 
particularly successful 

 

Academic Year 2023-24 
Therapy programme to support 
developmental progress for 
children assessed by Sensory 
Worx 
(Specialist Therapist 
consultations with SENCO  
Classroom based consultations 
and support). 
Specialist Therapy assessment 
and comprehensive reports for 
up to 5 children per term. 
Weekly support to implement 
and facilitate group-based 
therapy programme to meet the 
needs of children assessed by 
Sensory Worx. 
 

Contract Cost per 
Term: £4093.00 

Purchase additional hours of 

emotional and well-being support 

MPS teacher x 3 full days 

£15,000 for 30 weeks 

 

Total budgeted cost: £146,249 (Additional spending will be taken from the school budget.) 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. 

This will help the Department for Education identify which ones are popular in England 

Programme Provider 

Accelerated Reader Renaissance Place 

Star Maths Renaissance Place 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

We have analysed the performance of our school’s disadvantaged pupils during the 
previous academic year, drawing on national assessment data and our own internal 
summative and formative assessments. 

To help us gauge the performance of our disadvantaged pupils we compared their      
results to those for disadvantaged and non-disadvantaged pupils at national and local  
level (though these comparisons are to be considered with caution given ongoing pan-
demic impacts) and to results achieved by our non-disadvantaged pupils.   

We have also drawn on school data and observations to assess wider issues impacting 

disadvantaged pupils' performance, including attendance, behaviour and wellbeing. 

Develop self-expression through music and drama. 

Children have accessed drumming lessons which have developed their love of music 
and increased their vocabulary. Children have had access to aspirational 
conversations with external professionals.  

Children have accessed workshops for music and drama – outcomes include increased 
self-confidence and improved vocabulary and expression 

EYFS - Develop and encourage early speaking, listening and attention skills 

92.9% of disadvantaged children achieved the Communication & Language Early 
Learning Goals in 2023.  (Listening, Attention & Understanding – Speaking) 

Impact of Little Wandle Programme 

92.9% of disadvantaged children achieved the Comprehension ELG 

78.6% of disadvantaged children achieved the Word Reading ELG 

64.3% of disadvantaged children achieved the Writing ELG – this is a priority moving 
forward 

Increase enrichment activities which aid the learning of key knowledge and vo-
cabulary 

Children have accessed trips to local areas, as well as places such as: Saltholme, 
Hamsterley Forest, National Maritime Museum, Beamish 

Children have taken part in history workshops which have developed their subject-
specific vocabulary.  
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PP SEND Pupils work with greater independence 

Access to ELSA sessions has had a positive impact on children’s’ ability to deal with 
difficult situations and manage emotions effectively.  

SLA with the EWEL team has provided children with support to manage emotions and 
approach work with a resilient attitude.  

Counselling Service has enabled children to verbalise their worries. Strategies have 
been provided and children have been working on implementing these throughout the 
year.  

Teachers have provided appropriate support to enable children to achieve during tasks, 
which has led to an increase in confidence. Teachers have worked with the Cognition 
and Learning Team to implement support strategies to enable children to succeed with 
tasks that they may otherwise find challenging. C&L clinics have taken place and follow 
up work and training is in place as a result of this 

Children reviewed the ELSA offer during a pupil voice discussion. Children were very 
positive and they felt that adults provided them with a good level of support, and ena-
bled them to feel better. Children who were feeling upset beforehand expressed that 
they always left sessions smiling and feeling better. 

Raise the percentage of ‘expected’ outcome pupils in reading, writing and mathe-
matics in both key stages 
 
KS1 
Reading 70% disadvantaged  EXS increase of  34% on previous year 
Maths     50% disadvantaged  EXS increase of  5% on previous year 
Writing   60% disadvantaged  EXS increase of  34% on previous year 
 
KS2 
Reading  77%  disadvantaged  EXS increase of  2% on previous year 
Maths      69%  disadvantaged EXS increase of 27% on previous year 
Writing     69%  disadvantaged EXS increase of 27% on previous year 
 
Attendance rates are at least in line with national averages 
 
Overall Absence of 5.6% is 0.3% lower than the National average of 5.9%. 
 
Persistent absence has decreased by 2.3% from 12.4% in 2021/22 to 10.1% in 
2022/23. 
 
Persistent absence of 10.1% is 6.3% lower than the National average of 16.4%. 
 
Severe persistent absence has decreased by 0.6% from 1.2% in 2021/22 to 0.6% in 
2022/23. 
 
Severe persistent absence of 0.6% is 0.1% lower than the National average of 0.7%. 
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The data demonstrated that [school would provide an overview of conclusions drawn 
from this analysis].  

Based on all the information above, the performance of our disadvantaged pupils 

[exceeded/met/did not meet] expectations, and we are at present [on course/not on 

course] to achieve the outcomes we set out to achieve by 2024/25, as stated in the 

Intended Outcomes section above.  

Our evaluation of the approaches delivered last academic year indicates that [school 

would highlight aspects of their strategy that their analysis found to be particularly 

effective/less effective during the previous academic year].  

We have reviewed our strategy plan and made changes to how we intend to use some 

of our budget this academic year. 


